INESHOICTCONCEPLSE
Shilfftingrth e fOCUS fom
teachingrtoriearning



(IUESTION

VWhat de'threshoeld concepts add terGraa
Cers? (thataimiterdevelopleaming and

[eachning understanding anad practice of
academics)?



(CONLEXL:

S SivdentiEeamimeiniEE=cotrsewitiina Grac
Certmunversinleaming ancdteaching

= Coeurse fecus enithe development of
academic'siteacning andileanming firamewerk

= Envirenment critical = respect and trust
Where reflection moedeled and stores told

e

C
cl

I_

motions discussead

noIce offered - range of literature, able to
opreach task in thelr ewn way,

Igh challenge; high support



S teraturerancworkshop

FEECUSIONPHRGINGESIUCERTS N eNIeUISIdEeNo
INSIGE the dISCIplinE/KNeWIEETE COmMURILY,

e consider disciplinan/ Ways el thinking
and being

make the adiscourse and taci knewledge
more explicit

lerconsiderWRatitis torhe an expert
[0 consider key learming (Understanding)



iNRESHOICRCONCEPLES

Usedfatimultiplesevels=ras alens ="1eSuppoli
pParticipantsiterenect critically:

= lpoenrtnelr ewn disciplinerandiwnat thellrr Student’s
“NEEN 1o kKNeW:" = teIShlit fecUS iom Content e
UnRderstanding="plusttewhatit means: te e’
Withiarthelr discipling

= Uponitnelr ewn learning akeut learing and
develepmentas ateacher

UpoN thelr past eXperience; learming and
[eaching practice anad

(pessibly) reframing this



UUSedanrconjunctuoniwvithrotheradeass=
lIiterattrerthatifoctuseSIoNRMNgINGgISTUdENTS
Insigdestherdiscourse: Morhedgen2003)

IHelpIng StudentS irame meaning Withia
(REW)dIScCEUrSE Biflearning anditeaching

DesIgning Well-planned exclrSIORS Inte
Uniamiliar discursive terain

Creating Intersup]ectivity.

=EEStablishing'a'commonifocus forrsome shared
meaning making (p173)



Pacerandividdendonifi(2004)sEhecodingethe
CiISCIPlINES:

= Viental eperations reguired ol Undergraduates; difier;
ENeMOUSIy oM diSCIplNE te dISCIPlINE = theSe Ways of
thinkingrare rarely presented to students explicitly,

= Jlakes advantage of differences inthinking ameng
fields terdecode each indiviaualidiscipline.
Fellowing the medel:

faculty, answer a Seres of guestions te define crucial
pottienecks e learning,

dISSECct the Ways an expert deals withi the ISSUES
that causes the bottleneck; and

Invent ways termodel this thinking for students



I ASKS

=2xolars rezieligle)s
(CONSIGERan areaWnEereyourStudentiSIgENSIUCK
HOWIG GO UTaS an EXPERTUOMHESE thINGS?

difficulty;weface:.. Unigquenessiof panticularways of
POSINGand SeIVING PrenIEMSINVISIBIETO
proefessionals

[eguires metacoegnition ... dISSEct your innate
thinking

tordoithis you need tordistance yourselirfrom all that
ISThatural’and automatic te:mempbers e your field

Alm - Werk Withr'semeone rom a different subject area
— anathreughiintenview: - reCenstruct the steps that
VOU yeUurselifderWwhnen appreacning such an area



ASSESSmeEnt

"SChrucalreriecton

“\WWhat doer |l 'see as the key InSIghts/IESSeNS
apoeutieaming that migntinierm my. praclice as
a‘teacherwithirmy partictiardiscipline?:

Underpimned by Brookiield 'St 4 Ienses
flRaMework

= Mixes auteniographical narrative and critical
reflection with moere traditional analysis and
AISCUSSION GENreS



BrooKHeld:S4Nenses

Our autobiographies as
learners & teachers

Our colleagues'’
experiences

Our students’ eyes

Theoretical literature




WhatidoOWerSeer?,

" DraWiemracatEMmIC S e POEUrEXPENENCES.
[ESPENSES/OUICOMES and Ieaming— aCross
multiplefevels

Woerkshep — during and after
ASSESssment

= Reveal levels ol reflection - frem ConsIdenng
tAreshoeldsin thenrewnrdiscipling; Peginning te
guestion Ideas around learing to deep
examination: of thelr views/heliefs albout
leaming and teaching — and themselves.



dnresholdiasraflensstoniewsciscipling

s ASSESSmMEnt revealsiexplerations e using thiresneldsin
[eaching WIthIRrAISCIPIINES

SATKeV hreshold/cencepiin managementeducationis
Seeinghewiheriermalitnecn/ can herapplied e reality:
TS reguiresrnotonlyanexplicittappreciaiuen eithe
ECONOMIC CONCEPLS; bulthe ablliy torplace thiem o
thelrwiderscontext:" ThiS;CONCEPLIS transiermatyve”
letting/the students understandthevaluerefithe
discipline itseli; “irreversinle™in'thatthis'general
understanding is;unlikely terbe’lost; and integrative™in
the'sense thatlitis the nexus efireality . that places: the
oiten unconnected :economic models into thelrrelative
context“(Academic in BUSINESS)



RETECHONS ONINENPIOCESSIOT:
examiningrthresholdssleadsstoran
examinatonoirtheprocessoleaning

| ninkals el thal:Gnee Were  expernt that\welorget
NOWAILWaS as a NeViCe IS ven/trues My parnerand |
nad 2:completely dilierent-tepicsiand thresnold
CONCEPLS; Vetwerealized thaleurappreaca could e
thersame: \Weractually,came upwith therappreach
legetherwhnile discussing the first:Persen’'s tepic anc
[ealizediitralserapplied torthe’ second pPersen’'siiepic’

©...ltended tordrop a lotofipresumptiens  aboutwhat
they knew and/breakithings dewn much mere than
What'l'may have dene with students. lkwould have alse
PEEN 0e0d e dISCUSS Withethers Within yourr oW
discipline®

RESPONASES 10 task



OUESHoONINGROIMEIIROWNREQCHINT

S presentedimyspronlemavithrSiieent:s
[eaclionierRIeliection and feunad e diScussion
USEItiSIAvas sttickeat alaterpoeint-entng
SesSsion thatrone elitherstuggestions \was: alhoult
SeeKing e perspective(lens) olithe students
and/askingthiem\whatthe preblemi\wasi—
Something thatl'hadnet considered andyet
[egularyexenerate my:students iornet
Seekingthe “otherperspective. HeW Irenic!
Somethingelilanaha™ momentin tsel:*



DISCOVEHNGRHEIRROWNNhEESHOICSH:

|JuStiawaniedteNelloutnaldreallyiapprecialed tnls
Workshopriiwas difficulitersqueezeinhetweenralltherest;
PURIRWasWoertnwnhiletherefion: 11eund thecencepL ol
threshold/guite’challenging/andididneedsubstantial imeto
Precess Il I thinksthewntiienassignmenuwill definitiysnelpin
RIS  PIOCESS:

Viere concretely; lieltthataiter | did start:opening up Lot
Was much easierrte explainwhatis nappening te:my-nencur;
studentsiatthis; peint: I thinksthey are striuggling terjumpa
gap, while:at:the same time notrealizing that thatis whatan
neNOUrS yearis aboul, one more transiormation.

Academic n arts

= Threshold — being able te put herselfin student’s Shees....



Thelimmaliy eirstucent=centredrearming:. =

SlNENCENNNGIGISIUGERESHEAMINGIEXPERENCES Alfineg
NEAlAGIIIEACNINGNPIACHCESISI SONMPLIIARRANSAIARNAY,
OWNCONCEPLONOIWAAN IS ThANSIMPOanin
leaching thatiizconstitutes, iermeratieast; athreshold
CONCEPL:”

Aimy/case as alleamer— ormoere accuratelyas a
learningiteacher—thethreshold conceploifcenting
studentsileaning teithe core elimy/teaching Practices
deES NOICOmME naturally ereasilys.., And yetl
Uunderstand/eneughielithe conceptelithreshola
CONcepLs to'alsoirealise thatili:cannoel be a returatoe
‘PUSINess as usuals And'sewhilerthe threshoeld concept
offpriortising/students learning evermy-ownteaching
SEeems te: make periect'sense, on theface ofit, KIS
something I feel’l‘have enly leart supericially”

Academic from Geography. — assessment task



[RAterrefectngrontthextask

= DEMAtnerassessmentitaskawas tontne ancdistliSeelNiken
navenetreallyinternalised or eWhRed the ConcepL of
student=centredleanimng. | reallylikediresearching ferit, CIS
(o' students andinterviewing my.colleaguies but what terwiite
and whetherwhat I\WastWrhting Was appropriate Was
anynpoedy’'siguess: Iifelrguiteriselated durng the Writing
PIECESS anad pretty stupid

= Iy gain from the assessment taskwas an incapacity te
forge anead with teaching When students aren't learning.
Quite a sea(see)-change!



REHNECHONSIONPAasiteEarnngarnaatives
DO eI (GIRENTNEGAalVE) FEXPERIENCES O
lEarningrancinsIgntSHEOMNEVISTHNGREIS

Schoeolnethallwasimy\Waleroeo:. > | 'stiickione ol
LNGSE Sporisiieachersiwnoerhadtne zeal'elia Hiuer
Youthanaticss  IAWas givenrarulerneekitereana by,
neart: Semenew,; tharwas SUpPpPeSed termakeme a
players . lirassumedknewledgerl didnoetthave: e
[erms; the jargon: ... ircouldhave heen Wiittenin
Greekdorallitheruselirwas: lwas likeraninjoke
thatrevenyene butrmerknew, ora conversatoni|'d
enteredhaliawvay ...

So/l'stumbled threughigames; with:ne'idea what|
Was dolng and a patnolegical hatred ol the’game
Whichiseen extended te all'sporis teachers and has
neverleittme

= Not ‘victery narratives” (Peseta 2007)



RPromotnginteEraCuon::

S Emallidirecie dieranonerpaticipant mstrtgelineNvitaNmy,
assignmentofifand ontattie mementanc Ve yuUSt*come across
my/ ScriblingsHiem the irstWwerkshep day aboulr yeulr Cencept
ofi ‘the gap* . Unfertunately, that new seems a bit'slippeny as
anldea andl'm netsure I've gotit (all'tegetherr new - Isiit a
threshoeld concept?)

= Ve wrttentitras bemg “a leap el creativity te: generate new.
Ideas™ - pessibly with regard terlearing cutcomes and “active*
VS Hnernt' knowledge Inreur discussion aneut adult learners

= Alresponse: orisitleaping over the gap?? | had thiswiritten
doewn te think about further - wenderng Whether it's a gap or a
hurdle or pernaps It's a puddle that you have te jump areund in
ferrawhile before you get the hang ofi the connection withrthe
otherside.... (email discussion fellewing Woerkshop)



SOMENEHECHONSIOIRMVAOWNESS

HUgepetentialferediucationalidevelopment=regn
BEING a multiflayerediiens:. .;and a mechaniSm e \Werk
[EeSpPECHiuly tegether

Highly regarded by academics — enjey the
ntellectuiali challenge...theugh creates censideranie
UnRCertainty.

Shiits the fecus - from teaching te learning, frem
content te understanding - Where others have failed!



pUtsracademicsHncialogue Wit GtnErs =S acatemic
GEVeIepErS StldentSTandieseanchers(CeuUSInF200i7)

= PreVvides conditions for Intersupjectivity, - shared
meaning making - academics maintain thelr
expertise/identity

= Prometes critical reflection - focus s about knewing but
alseaneut hemnag

Examination of thelr underlying assumptions/Beliers

Offers a language academics can USe to EXPress
thelrrlearning —henestly.
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